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expectancy theory (e.g. Vroom, 1964) they argue that positive
affect might enhance both the expectancy that one's effort
leads to performance and the belief that performance leads to
positive outcomes. The basis of these predictions comes from
research showing that positive affect can lead to greater selfefficacy (Forgas, Bower and Moylan, 1990) and optimistic
biases in the estimation of future events (Seligman, 1991;
Wright and Bower, 1992).
Multi-grade schools according to Mulryan-Kyne (2007) and
Juvane (2005) comprise more than one grade in one classroom
where there is one teacher who is responsible for teaching
learners who are in different grades. Little (2001) states that in
all countries multi-grade teaching is found mainly in rural
areas and arises largely through necessity. The children,
teachers, parents and schools in communities where multigrade teaching is found are more disadvantage socially,
economically and educationally on average that in
communities in urban areas. Although researchers on multigrade teaching are unanimous on at least one point, for
children to learn effectively in a multi-grade classroom, the
teacher should have a positive attitude (Little, 1995).

Abstract— This research aims to determine the level of happiness
and teaching performance of Mono-grade and Multi-grade teachers.
The subject of the study consists of 171 teachers across 8 towns in
the province of Antique, Philippines and were selected using the
multistage random sampling. The data was collected using the
personal profiles of the teachers, the Happiness Index questionnaire,
and the Performance Appraisal Standard for Teachers (PAST).
Results showed that mono-grade teachers had higher teaching
performance than multi-grade teachers. In the level of happiness
teachers teaching in mono-grade had higher happiness level than
multi-grade teachers. Performance is not significantly correlated with
happiness (rho=.029, p=.704). In the sources of Happiness only
family (rho=.158, p=.040) and friends (rho=.166, p=.030) were found
to have significant correlation but when weighted to importance,
work was found to be correlated with performance (rho=.170,
p=.026).
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I. INTRODUCTION

W

ELL-known reviews of the literatures several years past,
seemed to establish firmly that worker happiness did not
necessarily lead to productivity (e.g. Brayfield and Crockett,
1955; Vroom, 1964). On the other hand studies on, affective
events theory (Weis & Cropanzano, 1996) or the affect
infusion model (Forgas, 1995) has predicted and shown that
people's affective states can directly impact their attitudes and
behaviors, including performance. Further, according to the
broaden-and-build theory positive affect broadens people's
thoughts and actions (Fredrickson, 1998, 2001), whereas
negative affect narrows people's thoughts and actions. Positive
affect signals safety and allows exploration (Fiedler, 1988).
Research has indeed shown that individuals' experience of
positive affect is associated with more creativity (e.g.,
Amabile, Barsade, Mueller, & Staw, 2005; Ashby, Isen, &
Turken, 1999; Isen, 2004; for meta analyses see Baas, De
Dreu, & Nijstad, 2008; Davis, 2009), primarily positive affect
associated with a high activation level (De Dreu, Baas, &
Nijstad, 2008). George and Brief (1996) used long-established
models of motivation to hypothesize how positive affect could
facilitate employee achievement or performance. Using

II. METHODOLOGY
The population of this descriptive survey research consist of
all elementary mono-grade and multi-grade teachers across 8
towns in Antique, Philippines. The multistage random
sampling method was used and to determine the sampling size
(171). The data was collected the Philippine Happiness Index
Questionnaire (Virola, et al, 2013), it is a 17 item question, in
which each item represent a source or domain of happiness.
Each item contains 3 column, on the first column asks if the
item was the source of happiness, on the second weight its
importance from 1 which is least important to 10 for most
important. The third column contains five options, constructed
to reflect incremental steps defined as: very unhappy, unhappy,
neutral, happy, very happy. The data regarding their
performance was taken from their Performance Appraisal
System for Teachers (PAST), a form from the Education
Department of the Philippines used by the public schools in
assessing the performance of the teachers. The PAST is
divided into three area Instructional Competence (70%),
Professional and Personal Characteristics (20%) and
Punctuality and Attendance (10%) and the head of the school
is the one who rate the teachers.
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III. RESULTS AND DISCUSSION
The Results of the study showed that mono-grade teachers
had higher teaching performance (m=84.68, SD=8.27) than
multi-grade teachers (m=80.61, SD=5.53) as shown in Table
1. When grouped by gender, either male or female mono-grade
teachers have a higher teaching performance compared to
multi-grade teachers. Further, regardless of the class size,
teachers teaching in mono-grade classes had higher teaching
performance than those teaching in multi-grade classes. The
biggest difference was exhibited by mono-grade teachers with
21-40 students (m=84.01,SD=8.87) against those teaching
multi-grade classes with 21-40 learners (m=79.03, SD=5.74).

Whole
Gender
Male
Female

N
2
0

3.91
3.76

0.54
0.71

2
1
8

3.50
3.50

0.71
0.51

No. of Learner
20 or below
21- 40

17
98

4.0
3.71

0.35
0.72

3.75
3.33

0.50
0.49

41 or more

33

3.82

0.77

4
1
2
4

3.75

0.50
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11-20 yrs

51

3.84

0.61

1
3
2

21-30 yrs

26

3.77

0.59

4

31 yrs or older

6

3.33

1.21

0

Type of
Class
Monograde
Multigrade

79.8
2
79.5
0
83.7
5
-

6.22
0.14
3.48
-

N

Mean
Rank

148

86.78

19

62.32

U

Pvalue

994.000

.038

Significance

Significant

Using Mann-Whitney U test, it was found that there was
significant difference in the happiness level of teachers
teaching when classified by type of classes
(U=1080.000,p=.020) as shown in Table 4. Teachers teaching
in mono-grade classes had significantly higher happiness level
than those teaching in multi-grade classes.
TABLE IV
MANN-WHITNEY U TEST ON LEVEL OF HAPPINESS OF MONOGRADE AND MULTI-GRADE TEACHERS
Variable
N
Mean
Rank
U
PSignificanc
value
e
Type of Class
Mono-grade
148
87.20
Multi-grade
20
64.50
1080.000
.020
Significant

Spearman’s rho was used to test the significance of
correlation of performance with index of happiness. Results
showed that performance is not significantly correlated with
happiness (rho=.029, p=.704). However, when different
sources of happiness were tested for correlation with
performance, only family (rho=.158, p=.040) and friends
(rho=.166, p=.030) were found to have significant correlation.
When the scores of the source for happiness were weighted or
multiplied by the importance the respondents attached to those
sources, only the Work was found to be correlated with
performance (rho=.170, p=.026).

Multi-grade
mean
SD
3.50
0.51

11
13
7

0.75

Variable

TABLE II
HAPPINESS LEVEL OF MULTI-GRADE AND MONO GRADE
TEACHERS
Mono-grade
mean
SD
3.77
0.70

3.75

TABLE III
MANN-WHITNEY U TEST ON PERFORMANCE OF THE TEACHERS
TEACHING MONO-GRADE AND MULTI-GRADE

Results of the study showed that mono-grade teachers had
higher happiness level (m=3.77, SD=0.70) than multi-grade
teachers (m=3.50, SD=0.51) as shown in Table 2. Further,
regardless of the class size or gender, teachers teaching in
mono-grade classes had higher happiness levels than those
teaching in multi-grade classes

N
148

65

Using Mann-Whitney U test, it was found that there was
significant difference in the teaching performances of teachers
teaching
when
classified
by
type
of
classes
(U=994.000,p=.038) as shown in Table 3. Teachers teaching
in mono-grade classes had significantly better teaching
performance than those teaching in multi-grade classes.

TABLE I
TEACHING PERFORMANCE OF MULTI-GRADE AND MONO
GRADE TEACHERS
Mono-grade
Multi-grade
Category
N
mean
SD
N
mean
SD
14
84.6
8.27
20
80.6
5.53
Whole
8
8
1
Gender
Male
11
85.4
6.57
1
85.5
0.00
3
0
Female
13
84.6
8.40
18
80.3
5.56
7
2
4
No. of Learner
20 or below
17
85.3
4.88
4
82.9
5.19
6
8
21- 40
98
84.0
8.87
12
79.0
5.74
1
3
41 or more
33
86.3
7.70
3
83.7
3.55
3
7
Length of Service
10 yrs or less
65
85.6
9.96
13
79.8
6.22
6
2
11-20 yrs
51
83.7
6.53
2
79.5
0.14
8
0
21-30 yrs
26
83.3
7.17
4
83.7
3.48
4
5
31 yrs or older
6
87.7
4.02
0
5

Category

Length of Service
10 yrs or less
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TABLE V
CORRELATION OF TEACHERS’ PERFORMANCE WITH LEVEL OF
HAPPINESS OF TEACHERS IN MONO-GRADE AND MULTI-GRADE
TEACHERS
Variable
Spearman’s
Rho
P-value
Correlation
Happiness
0.029
.704
Not significant
Source of
Happiness
Family (not
weighted with level
of importance)

0.158

0.040

Significant, very
weak, positive

Friends (not
weighted with level
of importance)

0.166

.030

Significant, very
weak, positive

Work (weighted
with level of
importance)

0.170

.026

Significant, very
weak, positive
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Argyle et al (1995) stated that when people are asked to
define happiness, they may report that they are experiencing a
positive emotional state such as joy, or satisfied with life as a
whole or part of it. Happiness affects behavior in many
positive ways, can enhance people’s health and longevity,
work performance, sociability, and acts in favor of people’s
mental health by acting as a buffer for stress (Argyle, 2005).
The researchers explore the happiness level of the teachers
into two class settings multi-grade and mono-grade and
compare their performance, the results are interesting and
needs further study.
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